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Foreword

After four years as Minister for Education, Science and Training,
I now have the responsibility of focusing on Defence. These days
my office walls are covered with photos of service men and women
and souvenirs from visits to battlefields and bases.

But the largest portrait in my Canberra office is still of someone
I have the highest admiration for and who continues to remind me
of what is really important — the late Neville Bonner.

Born and raised in extreme poverty, Neville Bonner said the
turning point in his life was the advice he received at age 14 from
his grandmother, who told him that if he learned to read and
write, communicate well and treat other people with decency and
courtesy, that it would take him a long way.

Neville Bonner went on to become the first Indigenous member
of the Federal Parliament, from where he not only served his
country, but helped break down barriers within it.

If information is the currency of democracy, how can Austra-
lians participate unless they are able to read and write?

In December 2005, I launched the findings of the National
Inquiry into the Teaching of Literacy. As mentioned in this
inquiry, around 8% of Year 3 students and around 11% of Year 5
students are not achieving the minimum National Benchmarks for
Reading.

It noted the obvious correlation between poor literacy and
under-achievement, and consequent adverse affects on individuals
and society, including problems with self-esteem, mental health,
substance abuse and crime.

iii



iv FOREWORD

The inquiry noted the critical importance of teachers. But it
also concluded that, unfortunately, the systematic support for
classroom teachers to build the appropriate skills to teach reading
effectively is inadequate.

The Australian Council for Educational Research plays an
important role in creating and disseminating knowledge and
providing tools that can be used to improve learning. Barbara
Dykes is to be commended for the outstanding job she has done
with this excellent publication.

As its name suggests, Grammar for Everyone seeks to provide
practical tools for learning and teaching grammar — for everyone.

Grammar for Everyone provides a thorough reference guide
for the different types of word, guidance for correct punctuation,
instruction for optimal sentence structure and advice for a correct,
clear and persuasive way to speak and write. Most importantly,
Grammar for Everyone offers excellent advice for those in a
position to teach others.

Australia must be a nation that values learning, has the highest
admiration for those who teach and gets behind those who provide
knowledge and research that can help students and teachers alike.

Australia is a wonderful country, with so much to offer. We
must do everything we can to make sure all Australians can read,
write and communicate well, so that they can reach their full
potential, take advantage of the many opportunities available to
them and fully participate in our society.

The Hon. Dr Brendan Nelson MP
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Grammar - background

and history ‘

Grammar instruction

The word ‘grammar’ often invokes a negative reaction in both
teachers and students. Many teachers have come through a period in
which grammar was neglected; for others, grammar has been taught
in a haphazard way. What has brought about this situation?

During the 1960s and 70s, many believed that traditional
elements of scholarship should be updated to suit the practices of
contemporary education. There followed a period of uncertainty.
No one was sure whether grammar instruction should take place
or not. Often, if they believed it should, the new curriculum failed
to allow it.

However, many in the profession believed that the absence of
grammar instruction was contributing to a lowering of literacy
levels. As a return to the grammar instruction courses of the past
would be unacceptable, a supposed solution was devised —a system
which became known as new or functional grammar. This system
involved the generalisation of grammatical terms, and stressed the
function that language performs, rather than the parts of speech
described in traditional grammar.

But before the age of 12 or 13 — long after the need for basic
grammar tuition — children do not normally begin to think
in abstract terms. No wonder that both parents and teachers
complained that the children disliked ‘new’ grammar, while they
themselves found it difficult to follow.
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David Crystal, author of The Cambridge Encyclopaedia of
the English Language, wrote, ‘In the popular mind, grammar has
become difficult and distant, removed from real life, and practised
chiefly by a race of shadowy people (grammarians) whose tech-
nical apparatus and terminology require a lengthy novitiate
before it can be mastered ... It is a shame because the fundamental
point about grammar is so very important and so very simple.’
The final statement is the significant one. We need to show that
grammar need not be dry or tedious, but can be both fascinating
and relevant.

Some of you may have received no grammar instruction at all;
others may have been offered it in a random fashion, eclipsing
its true function. Grammar provides a whole cohesive system
concerning the formation and transmission of language. The
question is, how do we pass on this knowledge? Firstly we need
to understand it ourselves and, even better, develop that passion
and enthusiasm in our students.

\

| trip (verb) over the rug (noun) and then you say I'm clumsy (adjective)!



GRAMMAR - BACKGROUND AND HISTORY S

What is grammar?

We all use grammar from the time that we can speak in intelligible
sentences, because grammar deals with ‘the abstract system of
rules in terms of which a person’s mastery of his native language
can be explained.”! We assume that it all happens naturally and
are only confronted with the need to understand and define how
English works when we learn another language or attempt to teach
English to others.

So how might we define grammar? The simplest and perhaps
the truest definition is ‘a language to talk about language’. Just as
one cannot explain how a motor engine functions (or is failing to
function) without naming words for its parts and their specific
actions, so it is impossible to explore the function of words and the
part they play in forming meaningful language without a naming
procedure.

It is impossible, for example, to offer a meaningful explanation
for why we say ‘did it well’ rather than ‘did it good’ if there is no
shared understanding of the language for talking about language —
to explain that ‘good’ being an adjective qualifies a noun, e.g. ‘He
did a good job,” but ‘well’, an adverb, is used for adding meaning
to a verb, e.g. ‘He did it well.’

The history of grammar

Whatever subject we are teaching, it becomes more interesting
and meaningful, both to us and to our students, when we know
something about its origin and history. This is no less true of
grammar.

The word ‘gramma’ meaning ‘letter’ has come down to us
in a path through several languages. In early times, the craft of
using letters and constructing messages with the use of symbolic
markings was seen to indicate magical powers, causing some early

1 Crystal, D., 1995, The Cambridge encyclopaedia of the English language,
Cambridge University Press, Cambridge.
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scholars to be seen as dealers in witchcraft and consequently eyed
with suspicion. The word ‘glamour’, meaning a deceptive charm,
derived from the same source. However, in modern usage this
word has lost much of its detrimental connotation.

Of course, no one invented grammar — it was there all along,
an intrinsic part of the first meaningful speech uttered by human
beings and, likewise, of their first meaningful writings. But at
some point, interested scholars were inspired to make a study of
it and its systems, both for their own better understanding and to
enhance the language skills of their students — the same aim that
we, as teachers, have today.

The study of grammar is believed to have its origins in both
India and Greece. In India it was for the study of recited forms of
Sanskrit, and in Greece for the study of written language. It is the
latter that provides the source of our own studies.

Grammar and literacy are intrinsically bound. One of the first
to formulate a system of grammar was Dionysus Thrax, from
Alexandria. His “The Art of Letters’ required students to first learn
their letters in strict order (just as we do with our alphabet), then
proceed to letter combinations, forming syllables in increasing
length, from simple to complex word forms. Thrax’s grammar,
which he defined as ‘technical knowledge of the language of poets
and writers’, established a model for the teaching of all European
languages.

Through the following centuries, various scholars have set
their own mark on the development of grammatical thought.
Philosophers such as Aristotle and Socrates realised the impor-
tance of grammar for all forms of language expression, particularly
public speaking (rhetoric) and debate. A Roman, Marcus Varre,
produced 25 volumes on the subject, translating the Greek and
then applying the grammar to Latin. Interest then spread around
the world, with grammarians of other countries comparing the
features of their languages with those of Latin.

The best-known early English grammarian was Ben Jonson,
who also based his work on Latin. He made a particular study
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of punctuation for which he had his own rather heavy versions
adhering to the theory that one should punctuate as one wishes
one’s work to be read or orally delivered, as well as to determine
meaning in a logical way.

Then the 1760s ‘witnessed a striking outburst of interest in
English Grammar’® and among the best-known grammars was that
of Robert Lowth, a clergyman and later Bishop of London. Lowth
sought to remedy the dearth of simple grammar textbooks, but he
earned criticism for judging the language as well as describing it.
His pedantic approach led to such oft-quoted prescriptions as the
inappropriateness of ending a sentence with a preposition.

Lowth’s work was followed by others, giving rise to the form-
ulation of basic grammar principles and agreement on some points
of usage. The principle of the supremacy of usage, which is still
supported today, was established by Joseph Priestley, who stated:
‘It must be allowed that the custom of speaking is the original and
only just standard of any language.”

In 1898, Nesfield and Wood co-authored the Manual of
English Grammar and Composition which ran concurrently with
Nesfield’s 1900 text An Outline Of English Grammar. Certainly
these would appear dull and tedious to most modern students, but
they do, nevertheless, provide excellent detailed explanations for
those of more linguistic bent.

2 Baugh, Albert C, & Cable, Thomas 1987, A history of the English language,
Routledge & Kegan Paul, London.
3 ibid.



Teaching strategies
for the contemporary

‘ classroom

Definitions and explanations

We know it — can we explain it? Because we know something, it
does not follow that we can explain it to others — especially to
a child who may learn in quite a different way from you — his
teacher. For example, take the concept of a syllable. Most of us
have some understanding of what a syllable is, but when asked
to show how one would explain it to students you might get
something like this:

‘It's part of a word.’
But so is a letter!

‘It's when you break it up ...
Similarly for a letter. “Try again,” you say.

‘It's got a vowel in it."
Better, but so has any word!

Eventually you put it all together to give an accurate definition:
aunit of speech (consisting of) a word, or part of a word, containing
one sounded vowel. Or for adult students: a segment of speech,

uttered with one emission of breath (the breath is emitted with the
sounding of the vowel).

8
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So, to teach about syllables we need first to be sure that we
understand what they are ourselves; then we need to put that
information across in the best way to suit the age and stage of
the students. This will require a full explanation of the definition,
which can be done with practical demonstrations such as clapping,
or feeling when the jaw drops for the utterance of the vowel.

Rule 1: Know your definition or at least have a good dictionary
handy so you can check.

Rule 2: Remember to give your definition (as the dictionary does)
in the same part of speech as the word being defined.

Rule 3: Keep the definition as simple as possible while maintaining
all aspects essential to accuracy.

Rule 4: Discuss with examples to increase understanding and
application.

Rule 5: Take note of words with two or more meanings, but the
same spelling (homonyms) such as chest, bulb.

Rule 6: Practise! And use the words in both oral and written
sentences.

Animating teaching strategies for all
learning styles

Often the mistake is made of assuming that what seems to be a
purely academic subject such as grammar can be taught only in
a dry unimaginative way. But this is far from true. Awareness of
the need for more active involvement in learning has come about
with the greater understanding of how the brain works, and the
accompanying recognition that people vary considerably in their
learning modes. In addition, the importance of teaching to the whole
brain through multisensory activities cannot be over-emphasised.
We know then that people learn in a variety of ways. Even
within one family we often see that what works with one child
may be useless for another. One may learn to read just by looking
at letters or matching words and pictures; a more auditory child
will absorb information principally by listening and repetition;



10 GRAMMAR FOR EVERYONE

yet another needs motion and physical connection in order to
‘inbuild’ the information. So, while the more sedentary skills
of reading and writing are an essential component of grammar
education, active learning with kinetic exercises can play a vital
part in reinforcement, especially with younger age groups.

By delivering instruction in a variety of creative ways, using all
the channels to the brain, we are ensuring not only that all students
can benefit, but also that they will enjoy their lessons.

Gender differences

Though it was probably never in doubt, research techniques show
that boys, in general, are less inclined to sit at tasks for lengthy
periods. They prefer, and need, more physical activity.* This
may involve, firstly, varying activities centred on a learning unit
and, secondly, allowing more short breaks or including creative
activities for practice and reinforcement.” Sometimes, offering
choices is a good strategy, particularly with a mixed class.

Confident language mastery

Developing confident language skills is arguably the most
important outcome of our teaching procedure. The term ‘language
principles’ refers to a body of core essentials for understanding and
manipulating one’s language, and indeed, learning a foreign one.
Certain principles govern the use of every language and relate
to such things as word meaning (and accuracy), the arrangement of
words or word groups in a sentence (syntax), stress given to certain
parts of a word and, in most languages, the use of punctuation.

4 Cole, Martin 2001, ‘Equality boss hits special help for boys’, Courier Mail, 22
February; House of Representatives, Standing Committee on Education and
Training 2002, Boys: Getting it right, report on the inquiry into the education of
boys, [AGPS], Canberra.

5 Macmillan, Bonnie 1997, Why schoolchildren can’t read, Institute of Economic
Affairs, London.
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Most modern languages have systems that indicate number
(singular or plural) and tense (when something takes place, i.e. in
the present, past or future). Another important distinction denotes
the purpose of a statement, i.e. is it just a simple statement, asking
a question or giving a command.

Intonation

It is important, too, to be aware of some of the principles, or at
least guidelines for the way we use our voices and thereby convey
the purpose of our utterance. It is easy to overlook the fact that
we cannot use intonation in written communication — neither
can we be asked to repeat or clarify it; our writing must convey
all our intentions. Test the following passage by reading it in
monotone.

'Hello Dad. Oh no! Mick’s just fallen in the fishpond. Get out.’

'Help, help.’

‘He can’t. Get a rope. Quick!’

‘Catch the rope. Good. How did you manage to fall in? Now I'm

all wet.’

The same passage written without punctuation would be impos-
sible to interpret accurately.

Ambiguity

As teachers, we need to be highly conscious of the potential for
ambiguity that exists in a language like English, which depends
heavily on word order for meaning. A typical kind of ambiguous
sentence is that in which a clause is misplaced, for example: ‘Sisters
were united after 30 years in the check-out queue.” Instructions
and examples need to be carefully monitored to avoid confusion,
and students need to be made aware of this problem in their own
writing and speaking.
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Long-term memory

We always aim for our students to retain our teaching in the
long-term memory. The human brain actually encompasses
infinite memory but the secret of retrieval lies in how we record
information in the first place.

We can use the analogy of a computer, which is itself designed
to imitate the operation of the human brain. We know that we have
to install a computer program in a totally accurate way; omitting
even one dot may impede its function. Then once the program has
been successfully installed, we are able to add information to its
files and recall it at the click of a mouse.

As the human brain can store infinitely more information
than any computer, we can see the importance of accurately filing
the information that we want it to retain. By ensuring that our
teaching follows a logical progression, we are enabling each detail
to be filed systematically; only in that way do we establish a fully
functioning system for recall.

The best time to learn

Looking at English books for seniors it seems amazing that
students at this level are having phrases and clauses explained to
them long after they should be manipulating them confidently
and showing a high degree of language competence. No wonder
they are bored and frustrated at what, to them, must seem belated
and therefore irrelevant.

Ideally, this information should form a substantial part of
the English curriculum in upper primary so that correct forms
of sentence structure have been well practised by the time that
the mature student needs to concentrate more on subject matter.
Upper primary years can be perceived as the preparation time
during which skills are honed, furnishing students with the abil-
ity to read and write competently in a variety of subject areas.
Moreover, the junior student is far more receptive to training in the
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basic mechanics of language, and while the teacher has an ongoing
responsibility to coach and direct, the more mature mind should
now be exploring more creative ways of manipulating language
for a variety of purposes.

Structure the program

Because grammar is such a structured science, it is of the greatest
importance that we teach it in a structured way. As it pertains to
everyday speech and writing, to the visible and concrete as well
as the abstract objects in life, it is not difficult to start grammar
instruction in the third year of schooling. Once children have
mastered the requirements of a sentence — that it ‘starts with a
capital letter and ends with a full stop’ — they have already been
trained in two rudimentary principles of grammar.

Now we need to establish the foundation on which our structure
is to be built, namely the parts of speech, and the terminology,
definition and function of each one. The order in which we teach
these also forms a logical sequence. Using the logical progression
of simple to complex allows us to teach in easy steps whereby one
concept fits on to the previous one to form a cohesive whole, just
as by building brick by brick, we can construct a solid and stable
wall.

As this book is designed for all teachers, including some who
have learnt little or no grammar themselves, it is important that
all detail is included. If you choose to skip, bear in mind that tips,
activity suggestions and tutors” discoveries are all included.



‘ Practical suggestions

First, provide all students with an exercise book in which to build
up their own reference text.

Teaching and understanding concepts

Sometimes students will have a good idea about a concept long
before they can put a name to it; for example, most will be well
aware of tense long before they know the term or realise that there
is one, simply because they are expressing it naturally in every
statement they make. We teach these things so that they can talk
about them, understand how to use them correctly and well, and
know how to apply them to other languages.

14
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Concepts are taught, ideally, when they arise naturally in
context and teachers may take quick opportunities to divert
attention to certain aspects that arise. This is not always possible
in a demanding curriculum, and either way, some terms may be
explained in a simple manner and discussed and practised more
fully when they arise in the curriculum. For example, a child learns
early that a sentence can consist of a noun and a verb. The verb
must have a subject for it to make sense. The term ‘predicate’ can
be explained later. It is true that children do like ‘long’ words but
they should understand them and not be bogged down with them
in a meaningless way.

Homework

Homework should always be brief in the early stages — never
onerous. To be effective it should be based on the learning of the
same day, providing revision and consolidation, bearing in mind
that much of what we learn will be forgotten if not reinforced
within 12 hours.

Introducing lessons

It is a good idea to vary the way in which you introduce a subject,
especially if you are teaching reluctant students. Some students
may be turned off by the mention of grammar, so be creative.

Rather than beginning your lesson with something like “Today
we are going to do verbs’, you might plunge straight into an
activity, the purpose of which is explained later. For example, you
might ask the students to say what they did last evening or this
morning before school. At the end of the discussion a list of the
‘doing” words (verbs) mentioned could be made.

A discussion could evolve from asking students what they
had for tea the day before. After all have had a turn, some of the
answers could be written on the board.
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Dan had curry and rice

Julie had shepherds pie etc.

Each answer forms the object of the sentence. To ensure that
the lesson is remembered, the students might each write a sentence
telling of something they would not like to have — the sentences to
be read out. For example:

I would not like snake’s eggs.

I would not like squashed toad.

Mediums and learning aids

Use a variety of mediums. Students enjoy writing on the board,
writing on concrete with chalk, and making charts. Charts drawn
on large sheets of project card can be laminated, then written on
with erasable whiteboard markers.
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Kinetic activities

Miming, acting skits and charades are all useful activities for
reinforcing grammar concepts. They can be composed and
performed in groups or acted spontaneously. These are important
for kinetic learners and create memorable lessons.

Learning games

Much practice can be given by using containers from which
students pick cards or pieces of paper. These could be printed with
words or questions to be used and scored in numerous ways.

Wall charts/posters

These are always helpful and most effective when students make
them themselves or help to make them. For example:

a. Singular Object Plural Object
subject subject
| me we us
you you you you
he/she/it him/her/it they them
b. Adjective Noun
wise wisdom
wide width
hot heat
C. Few (a number you can count) Less (some you can’t count)
eggs rice
people sand
slices rain
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Handouts

Use handouts with discretion. Ask yourself whether they will
really have a learning outcome or are they just providing ‘busy’
work. They can be useful additions to student information,
providing examples, summaries and reference material, but for
maximum learning, discussion activities and constructing their
own sentences and charts is important.

The end product of instruction should be greater knowledge
and increased skill. For example, in teaching about adjectives the
students need skill in using adjectives effectively in their own
creative sentences. Circling words and filling in blanks provides
little opportunity for the development of the imagination or
improvement in writing expression — which should be the end
product of successful teaching.
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Introduction

It is easy to assume that secondary school students would already
know what a noun is. But when the time comes to build on that
knowledge, for example to investigate noun forms such as noun
phrases and clauses and their role in the sentence, we realise that
the foundation we are about to build on may itself be shaky.

Make sure to give a definition with a full explanation for each
part of speech. Then follow with reinforcement activities geared
to the level of the students. Practice exercises will reveal any defi-
ciencies in their understanding.

Common and proper nouns are easy to understand by even
the youngest students. Collective and abstract nouns, being less
obvious, may be left a little longer or until they figure incidentally
during teaching. By practising these terms, students are also
enabled to increase their vocabulary and gain confidence from the
ability to spell.

For each category about to be learnt, students should firstly be
given, according to their age and learning level:

e adefinition of the term, with discussion

e examples, preferably written on the board

The students, themselves, should then be able to:

e give the definition, i.e. correctly answer the question “What is a
o

* give examples (or word groups) in that category

* recognise examples in a sentence or list of words

e use each one correctly in a sentence

Older students may also learn the origins of the words, as given in

the following definitions, or in a dictionary.

21



Nouns

Nouns mean every thing to us!

Definition: The word ‘noun’ comes from Latin nomen meaning
‘name’. A noun is the name of a thing. Everything that exists has
a name, whether you can see it or not. A blind person cannot see
something, but that does not mean that it isn’t there! It may only
exist in our minds, like hope, beauty or calories.

There are four kinds of nouns.

Common nouns

These are names of everyday things that we can see, hear or touch.
For example:

table, banana, volcano, song
We can put the word ‘the’ in front of them and make sense, as in:
the rope, the poison

If it does not make sense, the word cannot be a noun.

1.1 Activities: common nouns

Students could do the following:

1. Walk outside, touch and name things as they pass. This is especially
popular with young children.

2. Walk outside. Come back in and name the things that they saw.
In class, the children can take turns to name one thing without

repeating any.

22
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As above, then write down the things that they saw. Read the list
aloud. Write the words on the board.

Using pictures of indoor or outdoor scenes provided, students name
or list the objects they see in their picture. This activity is particularly
popular with ESL students of any age.

Make sentences using some of the selected words, underlining each
noun.

Play any form of the ever-popular parlour game ‘The Old Oak Chest’,
in which students in turn name items found in the Old Oak Chest,
each person repeating the list in its correct order and adding one
item of their own. This game can be played in a variety of ways,
such as naming articles bought at the market, or found under the
Christmas tree.

List things beginning with letters in alphabetical order.

For their own reference, students should write a heading NOUNS in

their grammar exercise books, followed by an accurate definition and

several examples.

Checklist: common nouns

Students should now be able to:

correctly answer the question ‘What is a noun?’
say one way to be sure that a word is a noun
give examples of common nouns

recognise nouns in sentences

use each noun in a sentence

Proper nouns

Definition: The word ‘proper’ comes from the French word propre

meaning one’s own, i.e. belonging to a particular person or thing.

Proper nouns are the special names that we give to people,

places and particular things like the days of the week, months of

the year, or even the titles of books or TV shows.

A



24 GRAMMAR FOR EVERYONE

For example:
Jason, Town Hall, China, French, The Wishing Chair

Because they are special and individual names, they start with a
capital letter and, apart from people, most of these things have
only one proper name.

1.2 Activities: proper nouns

Students could do the following:

1. Draw a large simple flowchart in their grammar exercise books. It
should have four lines, since we have four kinds of nouns. We fill in
the first two and add the remaining two later on.

Students choose their own example to add below each class head-

ing. Remember that all the proper nouns must start with a capital

letter.
NOUNS
|
( I I 1
common proper collective abstract
dog Anne
breakfast India

2. Name the members of their family. This may be done in the form of

a family tree. For example:

Stan Alma
(Father) (Mother)
|
[ [ 1
Julie Luke Glen
(sister) (brother) (me)

3. Write answers naming, for example:
a. afriend
b. a fish



NOUNS 25

a town
a horse
a book
a country

a famous person

@ *+ 0o a0

a kind of car
i. asportsperson
j- a building

4. Draw a real or imaginary ‘mud map’ and label it with names of
streets. Add and label with a name: a bridge, a river, a person, a hill,
a church, a shop and any more of their choice, such as a dog, a horse
and so on.

Some of these exercises provide excellent group activities and can be

done in teams, and on the board. Some exercises should always be done

in the Grammar Exercise Book to serve for reference and for revision.

Collective nouns

Definition: These are names for groups of things, animals or
people, which go together, or have something in common.
For example:

A number of people in a group singing is a choir.

A number of cows in a group is a herd.

Note here thatif the group word is singular then the verb following
must also be singular.
For example:

Correct — The choir was rehearsing in the chapel.

Incorrect — The choir were rehearsing in the chapel.

There may, of course, be more than one group. In which case the
verb will be plural.

The choirs were competing in the final.

A
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1.3 Activities: collective nouns

Children enjoy discovering the group names of various kinds of wildlife,
while adults often come across them in quizzes and crossword puzzles.
1. Which team can answer first? Give the collective noun for:

a. soldiers of a country (army)

o

many people gathered in one place (crowd/mob)
flowers (bunch)

people in a play (cast)

a group of sheep (mob)

people in a line (queue)

trees growing together (forest/wood/grove)

S@ =+~ 0o o0

piglets born together (litter)
i. things thrown on top of one another (heap/pile/dump)
j- knives, forks and spoons (cutlery)
These questions can be asked and answered in writing and scored
individually or in teams.

2. Students think of more collective nouns in a set time period.

3. Young students particularly, draw examples from the answers above.
They should label their drawings with the correct collective nouns.

4. Students use a given number of the chosen nouns in sentences
which are then read aloud. Humorous ones are very much enjoyed
and most likely to be remembered.

5. Students research, using a dictionary, to find out the meaning of
various words. They then write the thing that they apply to, for

example:

library — books for borrowing

pack fleet pride union
troop train council formation
lineage compendium

6. Students choose a group word and act or mime it in the form of a

charade, for others to guess, for example:

audience - they act watching, clapping etc.
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7. Students should now fill in the third leg of their flowchart in their

grammar exercise books.

abstract

NOUNS
( — )
common proper collective
choir
library

Abstract nouns

Definition: Abstract nouns form what can be the most difficult
group to understand, as they represent ideas, and have no physical

substance that you can see or touch.
The idea may be of quality,

for example: beauty, greed, intelligence

or the idea may be a state that is felt or suffered,

for example: joy, misery, neglect.
It may be the act of something,
for example: duty, aggression.
It may even be an event or happening,

for example: conversation, pause.

1.4 Activities: abstract nouns

Scenarios explain these most clearly to children and they also enjoy

acting them. They provide excellent opportunities for group discussion

and the extension of vocabulary.

A
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1. What feeling would you have if ...? (Students suggest suitable
abstract nouns.)
a. your internet connection kept bombing out
b. you won an art competition
c. you visited your friend in hospital and found her covered in
bandages
your favourite show was cancelled
you were running late for your appointment
the principal called you to the office

your dog died

S@ =+ 0o o

you were invited to a wedding
i. you found a cockroach in your dinner
j- you saw Halley's Comet
2. Students describe an example of various acts. For example: an act of
rudeness, willpower.
3. Students write an abstract noun for each of the following:
The feeling you have when you are:

a. afraid

o

pleased

grieving

feeling sick

sorry

enjoying something
tired

S@ =+~ 0o o0

worried
i. angry
j- hostile
There may be more than one good answer in which case the choice
can be discussed.

4. Students could write short skits and act them out to illustrate ab-
stract nouns such as those in 2 and 3 above.

5. Now students should fill in the fourth and last leg of the flowchart

in their grammar exercise books.
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NOUNS
( — )
common proper collective abstract
joy
fame etc.

Revision of nouns

Many of the activities are suitable for homework. They should
always provide an expansion or consolidation process following
class work. For example, words could be picked during class time
for sentences to be written at home, or skits may be written for
acting in school.

1.5 Activities: revision of nouns

These activities are very popular.

1. Have a large number of small cards (say 5 x 6 cm) with nouns
from every category printed, one on each. The cards are placed in
a container in the centre of the group. Students in turn take one
card from the container, read the word aloud and say which kind of
noun it is, common, proper, collective or abstract.
If the answer is correct, the student keeps hold of the card, if not
it is returned to the container. The student or team who claims the
most correctly answered cards wins.

2. Students in turn take one card (or a given number) from the
container. They write the word in their exercise book, name the
category and write a sentence using it correctly. They underline the

noun. This activity can also be done orally. It keeps the class alert!

bones common noun My dog loves to chew bones.
heat abstract noun We felt the heat as the hut burnt down.

3. Students are presented with a passage from a story they are reading

and point out or write down the nouns they can find in it.

A
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My dog loves to chew bones.

Things we can say about nouns

At the risk of offending some scholars, it seems pedantic to insist
on the retention of Latin and Greek plurals for common words
which are clearly now part of our language, just as many words
absorbed from other languages over past centuries now conform
to English usage.

It seems therefore logical that the plural of curriculum and
syllabus should be curriculums and syllabuses. But both forms are
acceptable and should not be corrected.

Greek and Latin for medical, botanical and other scientific
terms is favoured and the unscholarly person’s answer to this is to
come up with everyday readily recognisable names, such as dove
(Greek ptilinopus) and daylily (Hermerocallis).

Number

Number tells us whether there is just one thing or more than one.
In English the formation of plurals is simpler than in many other
languages.
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It is a good idea, especially for younger and ESL students, to
explain the various ways in which we make plurals, as they can
cause some confusion.

1. For most nouns, we just add ‘s’ to form the plural.

For example:

one hat two hats

one fire five fires

2. For some words it is difficult to add ‘s’ alone — try saying box
with just ‘s’ on the end. For such words, we insert the vowel
sound ‘e’ for ease of pronunciation.

For example:

one box two boxes

one lunch  two lunches

3. Although our language has been simplified in many ways over
time, some old forms have stayed, largely due to earlier pro-
nunciation. Among these are a number of words in which the
inside vowel changes between singular and plural. These just
have to be learnt.

For example:

one man two men

one mouse three mice

4. We also have plurals made by adding ‘en’.
For example:

one chick ten chickens

one ox a team of oxen

Other examples of irregular plurals include:

child children
die dice
leaf leaves
sheep sheep

woman women
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foot feet

goose geese

ESL students need to learn these especially, as they may not be
familiar with hearing them spoken.

Gender

Gender is a grammatical term for classifying nouns according to
masculine, feminine or neuter. The classification is largely irre-
levant in English, which does not attribute gender to inanimate
objects. Many languages do, however, for no obvious reason.

For example:

in French we have /a chaise (feminine) meaning chair
but /e tabourer (masculine) meaning stool
la pierre (feminine) meaning stone

but /e roc (masculine) meaning rock

Note, too, how the article (the word for ‘the’) in these examples
has a feminine and a masculine form. We are fortunate then that
the English gender generally speaks for itself and we have few
alternative forms. Many former distinctions have become blurred
in modern times, even politically incorrect, so that we seldom refer
to an actress or an authoress as opposed to actor or author. In some
respects this is a pity as a ‘unisex’ term provides less information.

1.6 Activities: number and gender

These exercises are particularly useful for young children and ESL

students and provide useful spelling practice, too.

1. Students make two columns, headed Singular and Plural, in their
grammar exercise books. Dictate words which the students write
in the appropriate column. They then add the counterpart of each
word in the other column. Useful words for this exercise include

those that sound like plurals such as:
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loops, men, maze, jacket, tax, hose, coach, children, mouse, fleas,
doses

. The same activity can be used to practise gender, adding a third
column for ‘Neuter’ and a fourth for ‘Either’ (masculine or feminine),

for example:

Masculine Feminine Neuter Either

king queen throne monarch

Others may include tyrant, master, leader, princess, ancestor, mech-

anic, pilot, uncle, blessing, conductor.

Some words have a technical definition of neuter but carry a gender

by custom, for example: a ship is often referred to as ‘she’. These

provide an interesting subject for discussion.

. Exercises 1 and 2 can be done orally.

. Students are given sentences in the singular which they then trans-

late into plural.

Reminder: It should still make sense!

a. The old woman (women) carried her (their) bag (bags) across the
street (streets).

b. A mouse (mice) ate a hole (holes) in my (our) Dad’s sock (socks).
I (we) still have a bit (bits) of glass in my (our) foot (feet).

d. His (their) brother (brothers) is (are) painting the roof (roofs) of
my (our) house (houses).

e. A fly (flies) fell in her (their) glass (glasses) of juice.

. Students are given sentences in the plural which they then translate

into singular.

a. The ladies (lady) still have (has) our (my) buckets (bucket) weeks
(a week) after the fires (fire).

b. John's friends (friend) are (is) going to school on their (his/her)
horses (horse).

c. Naughty children (a naughty child) pushed them (he/she/it) into
the puddles (puddle).

d. Our (my) sisters (sister) bought ice-creams (an ice-cream) with

their (her) pocket money.
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Case

Case is a term which classifies all nouns and pronouns according
to the function that each one has in a given sentence. As this
classification is relevant only for discussing such functions in
advanced language study and for the study of foreign languages,
case will be discussed at a later stage (see page 150).

Checklist: nouns

Can the student now:

e define the term noun in clear and simple words

e give an explanation of each category of nouns so far studied

e give examples of each type of noun

e state one way by which you can recognise a noun

o differentiate confidently between the categories

e correctly select nouns from a list of words or a passage and name
the kind

e state things that can be said about a noun and give appropriate

examples



Pronouns

So we don‘t repeat ourselves!

Definition: The word ‘pronoun’ comes from the Latin pronomen
meaning ‘for anoun’. As the word implies, pronouns are the words
that we use 2 place of nouns. It will become clear later when we
discuss the difference between possessive and demonstrative
pronouns and possessive and demonstrative adjectives (see pages
38, 53), why this definition is so important.

We use pronouns to make clear whom or what we are talking
about, while avoiding confusing or clumsy repetition.

It is wise to teach just personal pronouns initially and bring
in the other kinds later. Recognition is important while fuller
explanation and exercises can follow later (see pages 139-42).

Before learning about pronouns, students should:
e understand the term noun
e recognise both common and proper nouns

Personal pronouns

Share this story with your students. This (true) story could sound
some